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Abstract: This paper aims at analyzing how the European integration is presented to the students; 
how it is understood, made familiar and concretized in the educational system in Albania, particularly 
curricula and textbooks. It focuses on the narrative of the European integration since its inception to 
the present, set in a wider context of the post-war period. It includes the examination of the politics 
and the institutions of the European Union, on the basis of a balanced coverage of the strengths and 
the weaknesses of the European integration. Also, the paper concentrates on the economic, political 
and social aspects of the European cooperation. The method of content analysis is used to give a more 
vivid and multidimensional picture of the object of the research. It is complemented with the analysis 
of the visual materials. The content, the processes, the visual images, the transformations and the 
structures of the European integration are examined based on the qualitative and quantitative method. 
The paper demonstrates even the linkage between the European Union and the national identity. 
Moreover, it analyzes the processes and the challenges of Albania’s integration into the European 
Union, as presented in the curricula and textbooks for secondary education. 
Keywords: European integration; curricula; history textbooks; Albania; content analysis  
 
1. Introduction 
Schools play a crucial role in the formation of identities and in the political 
socialization of the youth (Banks & Roker, 1994). Both curricula and textbooks 
remain basic instruments of formal schooling. Textbooks are considered as the 
“main translation” of the curricula (Šulíková, 2010). They constitute the most 
widely used source in the process of teaching and learning, despite the 
development of new tools and educational technologies (Repoussi & Tutiaux-
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Guillon, 2010, p. 156). Students acquire knowledge about political matters and 
form attitudes towards various issues through the exposure to the content of the 
schools textbooks (Bar-Tal & Harel, 2002). Regardless of having access to 
alternative materials, they are the major channels in transmitting an understanding 
of the European integration. For that reason, the study of the textbooks is very 
important, if we want to understand how teenagers, the decision-makers of the 
European Union in the future, are socialized and raised as European citizens 
(Sakki, 2016, p. 445). 
This issue becomes more significant, if we take into consideration that the school 
textbooks for lower and upper-secondary education are dominated by the national 
history and political paradigm. In an era of transnationalization, globalization and 
the expansion of the European Union, it addresses the need for the history to be 
taught differently from the traditional model of the national history (Schissler & 
Sosyal ed., 2005, p. 1). Therefore, the textbooks should overcome the ethnocentric 
approach that refers to the logo that “everything ours is better”, which can be easily 
transformed into an intolerant and hostile attitude towards the other (Simoska, 
2001, p. 99). Falk Pingel called for a model of “Europe – Unity in Diversity”, 
which argues that the importance of one’s own nation seems to increase if one can 
ensure a secure place in a wider cultural context (Karge, 1999, p. 93). Thus, more 
texts on contemporary processes of integration as well as more European, universal 
and commonly accepted values should be introduced in schoolbooks. Attributing to 
education the role of creating a new generation of citizens members of the 
European family. 
 
2. Methodology 
This study is based on the quantitative and qualitative content analysis of the 
history textbooks broadly used in lower-secondary (ages 10-14) and upper-
secondary (ages 14-18) education in Albania. The criteria for the selection of the 
textbooks are: Firstly, the subject of history is relevant for education about 
European integration (Pingel, 2000). Secondly, the selected textbooks are in wide 
use in schools at national level and approved by the Ministry of Education and 
Sports (MAS) in Albania. Thirdly, the focus is on history textbooks of the early 
2000s, which analyses the process of integration and the structure and the 
functioning of the European Union, while the textbooks published in the 1990s 
does not cover this topic, not to mention the history schoolbooks used during the 
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communist regime. Fourthly, all the selected textbooks contain one or two lessons 
dedicated to the European integration, but in some books this topic is also 
integrated in other themes. Due to the inclusive strategy, even those parts that deal 
with the European issues indirectly are examined, too. Furthermore, despite the 
text, it is analyzed also the visual sources and other authentic materials. Fifthly, 
history textbooks of eighth, eleventh and twelfth grade are selected because the 
European integration is a compulsory topic for students between the age of 14 and 
18 years. According to Erickson’s stages of psychological development, teenage 
and early adulthood are really important for the formation of identity (Sakki, 2016, 
p. 449). 
  
3. A Quantitative Approach on the Coverage of the European Union 
and the Albanian Integration Process as Presented in Curricula and 
History Textbooks 
The quantitative analysis of the degree of involvement and the representation level 
of the history of European Union and Albania’s EU membership process in the 
curricula and textbooks for lower-secondary and upper-secondary education is an 
important indicator for fostering and promoting the so-called European dimension 
and European identity. If we refer to the curriculum framework of the subject of 
history for eighth grade students approved by the Ministry of Education and Sports 
of Albania, in 2016, approximately 5 teaching hours are devoted to the lesson of 
European Union (Ministry of Education and Sports, 2016, p. 18). While the 
existing curricula (2008) of the subject “History of modern and contemporary 
civilizations” for eleventh grade foresees 2-3 teaching hours for the topic of the EU 
(Institute of Curriculum and Trainings, 2008, p. 31). Moreover, the curriculum of 
“History of the Albanian people” for the twelfth grade students published by the 
Institute for Education Development requires the textbook authors to analyze “The 
democratic transformations in Albania (1998-2008), without specifying the 
treatment of Albania’s road towards the EU (Institute for Education Development, 
2009, p. 11). 
In regard to the presentation of the European integration in nine history textbooks, 
we can mention that the physical and the analytical space devoted to the EU and 
the European perspective of Albania is lesser in comparison to the other important 
historical events of the 20th century. For example, in the textbook “History for the 
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eighth grade of lower-secondary school”, written by Llambro Filo, Juliana Marko, 
Eva Hyskaj, Irini Jani, which covers the period from the beginning of the 20th 
century to the Democratic Revolutions in Central Europe and globalization, 
divided into 10 chapter with 60 lessons in total, the European integration is treated 
in the topic no. 6.8 “The first steps towards integration” of Chapter VI “The 
Second World War, world division into two blocks”, and also in the lesson no. 7.9 
“The other steps in the road to European integration” of Chapter VII entitled: “The 
consolidation of democracy and the economic development of Western Europe and 
USA (1945-1990)” (Filo et. al., 2007). While the text “History of world 
civilizations” for eleventh grade students, published in 2010, by Pegi, which 
consists of 4 chapters and 51 lessons that analyze the civilization in the early 
modern history to the collapse of the communist regimes and the world we live in, 
one lesson is dedicated to the European Union (pp. 186-189) (Paolucci et.al., 
2010). Whereas, in the textbook “History of the Albanian people 12”, written by 
Prof. dr. Beqir Meta, Prof. Dr. Muharrem Dezhgiu and Xhevair Lleshi, which 
covers topics from Illyrians to post-communist period of the Albanian people 
(1991-2008), Albania’s EU membership is treated as an integrated part of lesson 
no. 22.2 entitled: “Albanians in the road of Euro-Atlantic integration” of Chapter 
XXII (Meta et.al., 2009). In more detail, the presentation of the EU, in nine history 
textbooks of lower-secondary and upper-secondary education in Albania, taken 
into consideration, appears in the table below: 
Table 1 
 
Vol. 7, No. 2/2017 
 
 11 
The quantitative analysis highlights the fact that the change of the curriculum of 
history for the eighth grade students by MAS, in 2016, illustrates a 50% increase of 
the teaching hours dedicated to the topic of the European Union. Whereas, the 
existing curriculum of “History of the Albanian people 12” does not mention 
explicitly the analysis of Albania’s integration process towards the EU. In addition, 
the lessons dedicated to the European integration include a maximum of 4% of the 
content of the textbooks “History of the world civilizations” and an average of less 
than 1% in the schoolbooks for twelfth grade students. However, the curriculum 
reform undertaken by the Ministry of Education and Sports is being drafted based 
on the best models of the EU member states and will devote the appropriate space 
to the European integration.  
 
4. A Discourse Analysis on the Presentation of the European 
Integration in the Curricula and History Textbooks in Albania 
The Albanian curricula and textbooks have embraced the concept of “European 
dimension” based on the Recommendation Rec (2001)15 of the Committee of 
Ministers to member states on history teaching in twenty-first-century Europe 
(Institute for Education Development, 2016, p. 5). Its purpose is to incorporate a 
widened focus on the history and civilization of Europe; strengthen the mutual 
understanding and confidence between peoples, particularly through a history 
teaching syllabus with the intention to eliminate prejudice and emphasize positive 
mutual influence between different countries, religions and ideas in the historical 
development of Europe and reaffirm the educational and cultural dimensions of the 
major challenges in the Europe of tomorrow (Recommendation, 2001).  
Educational activities developed at the EU level have been broadly accepted within 
the community of teachers in Albania. Its orientation is highly pro-European 
(Zotaj, 2014, p. 151). The historians have made a contribution to build the new 
post-socialist identity, the “European” one. Europe has become the main reference 
point, whether in the political rhetoric, or in the economic, social, cultural and 
intellectual context. According to this view, history should be written in such a way 
to highlight the motif of belonging to Europe (Brunnbauer, 2004, p. 26). As a 
result, the development of the pro-European attitudes and the acceptance of the 
multiple approaches of the EU education policy are clearly reflected within the 
latest national curriculum of Albania. There are also easily traceable ideas of 
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lifelong learning, responsible and active citizenship and the promotion of 
fundamental values, such as tolerance, mutual understanding, human rights and 
democracy together with the European dimension of education (Ministry of 
Education and Sports, 2016, pp. 8-10).  
The analysis of the Albanian national curriculum framework demonstrates the 
efforts to delineate the concepts of supranationalism and intergovernmentalism. 
The first one advocates the dismantling of the sovereignty of the nation states 
within Europe based on the notion of Europe as a political unity and therefore it 
backs up the development of its shared governance. It points out the role of 
supranational institution in the process of European integration. On the other side, 
intergovernmentalism considers the nation states as the main driving force of the 
integration process, arguing their engagement in order to reinforce and not give up 
their political powers. As a consequence, EU is portrayed as a platform of interstate 
cooperation (Šulíková, 2010, p. 4).  
Even the textbook authors have tried to present the different stances regarding the 
European Union as a federation or a confederation. The last one coincides with the 
unification of the independent and sovereign states, which opposes its federalism. 
For that reason, the member states reached the so-called “Compromise of 
Luxembourg” in 1967. It granted the right to veto for each of the EU countries. The 
veto power is exercised on issues that are considered as a threat to the nation’s 
special interests. The other alternative relies on deepening the integration process 
by increasing the competences of the EU institutions. This is expressed in terms of 
creating a Monetary Union, adopting the same collective decisions for all 
countries, such as for social problems, immigration issues, defense and foreign 
policy (Filo & Sala, 2010, p. 174-175). 
The EU is generally addressed in a remarkably positive way in history schoolbooks 
for lower-secondary and upper-secondary education and there are only few 
attempts to contextualize the process of European integration. For example, in one 
textbook is written: “The EU’s birth and its enlargement made Europe stronger and 
more authoritative in the international arena. Relationships between countries 
became closer. The economy grew at higher rates, the art and culture was 
developed, and the social life became more alive and richer. The EU creates 
opportunities to better and easily solve many problems that disturb the society, 
such as immigration, fight against drugs, AIDS, crimes against humanity, etc.” 
(Dërguti & Treska, 2011, p. 169) Whereas, the author of another textbook has 
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argued that “The EU represents an economic space of over 500 million citizens and 
gives 28% (2009) of gross world product. It is a large market and a highly dynamic 
production area with a greater economic potential than the US. The unification of 
European countries was the best way to fight Europe’s relative backwardness 
against the US and Japan in the field of high technology. The creation of a 
Common Market for the EU countries would further improve the living standards 
and strengthen the democratic control over the joint institutions centered in 
Brussels or Strasbourg” (Kumbulla–Goce, 2010, p. 167). 
The corpus of the European Union units in the Albanian history textbooks is based 
on the analysis of seven discursive patterns within and between the materials as 
shown in Table 2. The total number of lessons examined are eleven and their 
narrative concentrates on the founding fathers of the EU and its consolidation; the 
interpretation of the European integration as a vehicle for national reconciliation 
and peace maintenance; the organizational structure and the functioning of the EU; 
its stages of enlargement; Albania’s EU membership process and the pro-European 
orientation of its people.  
1) Foundation of European integration. It is personified in the European 
visionaries like R. Schuman, J. Monnet, H. Spaak and K. Adenauer. This discourse 
contains 11.5% of the EU units and the most used words are: plan, Schuman, 
Monnet, European Coal and Steel Community, six countries, Treaty of Paris, 
“United States of Europe”, European Economic Cooperation. This vocabulary is 
associated with the first steps of the European integration process. In the textbook 
for eleventh grade students, it is written that: “In 1946, Winston Churchill called 
for United States of Europe. His idea was based on the conviction that the states of 
Europe, regardless of historical, cultural and linguistic differences, constituted a 
single political community”. (Filo & Sala, 2010, p. 169) While the authors of 
another textbook have argued: “The idea for the European integration appeared 
during the WWII and was reinforced in the following years. Politicians, 
philosophers and intellectuals came to the conclusion that European countries 
should resolve their conflicts and disagreements by choosing the path of unity and 
brotherhood. Among the most prominent personalities who supported the idea of 
creating a united Europe were Altiero Spinelli, Alcide de Gasperi, Jean Monnet, 
Robert Shuman and Konrad Adenauer” (Dërguti & Treska, 2011, p. 168). The 
authors continue their argument analyzing the initiative of six European countries, 
such as France, Federal Republic of Germany, Italy, Belgium, the Netherlands and 
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Luxembourg to sign the Treaty of Paris, in April 1951, and establish the European 
Coal and Steel Community (Paolucci et.al., 2010, p. 186).  
2) Third force Europe – This discourse relates to the political atmosphere of post-
war Europe, characterized by the recovery from WWII and the unstable economic 
conditions. That’s why the European integration is described as a reaction to the 
bipolarized world system at the beginning of the Cold War. The security question 
raised because of the American influence, on the one hand, and the USSR and 
German threat, on the other, explains the establishment of the European 
integration. This discourse includes 1.5% of the EU units in the Albanian history 
textbooks for secondary education and among the most characteristics words are 
superpowers, USA, Soviet Union, Western Europe, bloc, soviet expansion, 
conflict, peace, European Community. The following extract addresses the idea of 
Third Force Europe in the context of the outbreak of the Cold War: “The European 
integration would hinder any attempt of the states for domination. It would serve to 
maintain the balance of power between states and as the basis for enhancing 
mutual-benefit cooperation, as well as for strengthening security. An integrated 
Europe was seen as a great opportunity to protect it from the threat of Soviet 
expansionism. It would also support the growth of its role, especially its identity, in 
a world dominated by the two superpowers, the USA and the Soviet Union”. (Filo 
& Sala, 2010, p. 169) 
3) Institutional EU. The main concern of this discourse seems to be: “How does 
Europe function technically?”. It is the largest discourse and contains 19.3% of the 
EU units and the most common words are: European Commission, Council of 
Ministers, European Parliament, European Council, the Court of Justice of EU, 
decision, represent, election, MEPs, competencies, mandate. In short, as 
vocabulary illustrates, the EU units deal with the European institutions and their 
institutional decision-making. It is addressed typically at the following extract: 
“The European Council defines the overall political direction and priorities of the 
EU. Its members are the heads of state or government of the 28 EU member states. 
The European Parliament is the only EU directly elected institution. It acts as a co-
legislator, sharing with the Council the power to adopt and amend legislative 
proposals and to decide on the EU budget. Also the European Parliament 
supervises the work of the Commission and other EU bodies. The Council of EU 
gathers government ministers from each EU country to discuss, amend and adopt 
laws, and coordinate policies. The ministers have the authority to commit their 
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governments to the actions agreed on in the meetings. It is the main decision-
making body of the EU together with the European Parliament. The European 
Commission is the executive of the European Union and promotes its general 
interest. It is alone responsible for drawing up proposals for new European 
legislation, and it implements the decisions of the European Parliament and 
Council of the EU. The Court of Justice of the European Union ensures the EU law 
is interpreted and applied the same in every EU country. Moreover, it settles legal 
disputes between national governments and the EU institutions”. (Kumbulla – 
Goçe, 2010, p. 168)  
4) Enlargement of EU. This discourse describes the process of admitting new 
member states to join the EU. It relates to their ability to take on the obligations of 
membership, including by adhering to the aims of political, economic and 
monetary union, and adopting the common rules, standards and policies that make 
up the body of the EU law. It contains 4.9% of the teaching materials dedicated to 
the EU and the most frequent words are stages, dates, enlargement policy, Treaty 
of Maastricht, the acquis communautaire. The discourse is mainly narrative and in 
respect to the chronological order of member states accession to the EU. 
5) Economic power. It portrays the common market and economy as attractive and 
powerful. The EU is presented as a trade power. The discourse contains 5.2% of 
the EU units and the typical words found in it include goods, business, work, rate, 
currency, Euro, company, bank, travel, money. The narration regarding the 
economy is strongly positive, as it is demonstrated in the following extract: 
“Within a few years, the European Economic Community (EEC) created with the 
signing of the Treaty of Rome on March 25, 1957, became the world’s largest 
trading power and the second industrial power behind the US” (Paolucci et.al., 
2010, p. 186). Furthermore, the European currency emerges as a dominant topic 
within this discourse. The textbook authors explain that “in December 1991, the 
representatives of 12 EC countries met for a special session in Maastricht, the 
Netherlands. They approved a financial agreement that paved the way for the 
monetary union. They agreed to use a European Currency Unit and the member 
states were required to meet the economic standards. It would serve as the basis for 
coordinating policies in terms of inflation, interest rates, exchange rates and 
national budgets. ECU was the precursor to the Euro, the shared single currency of 
the European Union’s member countries” (Filo et.al., 2007, p. 121). 
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6) Albanian debate on Europe. It focuses on the Albanian domestic policy and its 
efforts to meet the standards for the EU membership. This discourse contains 7.6% 
of the EC units and the most characteristic words used here are the Stability Pact, 
Stabilization and Association Agreement, standards, reforms, legislative, 
administrative, judiciary, political stability, free election and regional cooperation. 
The Albanian road towards the European Union integration process is presented in 
the history textbooks as follows: “The country’s relations with the EU have been 
strengthened in the political, economic and military aspects. The Stability Pact has 
influenced facilitating the integration of the South Eastern Europe into the EU. In 
this circumstance, the EU established the Stabilization and Association Agreement 
with the countries of the region. The EU has assessed the steps taken by Albania to 
meet the conditions. The EU has called for a greater engagement of the 
government, the political parties and the other institutions to make legislative and 
administrative reforms. The EU has also called for the strengthening of stability in 
the country and the fight against corruption, trafficking of all kinds and organized 
crime”. (Zotaj & Kasmi, 2011, pp. 161-163). 
7) Inside or outside? This discourse relates to the Albania’s aspiration to integrate 
into the EU after the collapse of the communist regime. It is labelled with the 
slogan “We want Albania like Europe” that expressed the idols of change. Since 
1991, the Albanian governments have shown full will in favor of Albania’s 
integration into the Euro-Atlantic political and military structures and maintaining 
close ties with the US and the EU countries. The discourse contains 3.4% and the 
most used words are integration, criteria, Stabilization and Association Agreement, 
visa liberation, negotiation and candidate status. This vocabulary is associated with 
Albania - EU relations as demonstrated in this extract: “In 1991, Albania 
established diplomatic relations with the EU, and a year later, the Trade and Co-
operation Agreement was signed, which concretized the Albanian efforts for 
rapprochement and the EU assistance. Since 1992, Albania’s relations with the EU 
have become closer and expanded in different fields. Albania began to benefit from 
the EU financial assistance that included technical assistance, investment in 
infrastructure, manufacturing sector, public administration and regional 
development. In 1995, Albania became a member of the Council of Europe, but 
due to the political crisis of 1995-1997, Albania’s relations with the EU remained 
pending until June 2001, when the EU Council of Ministers asked the European 
Commission to present a draft mandate for the opening of the negotiations with the 
Republic of Albania” (Dërguti et.al., 2011, p. 149). The authors of the textbook 
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“History of the Albanians 12” go on analyzing the importance of the Stabilization 
and Association Agreement (SAA) between Albania and the EU signed on June 25, 
2006. According to them, “SAA constitutes the most significant instrument that 
will facilitate the process of Albania’s membership in the EU. The agreement is 
based on several objectives, such as: the political cooperation between the EU and 
Albania, economic and trade cooperation through the creation of a free trade area 
between the parties, approximation of the Albanian legislation to that of the EU, 
regional cooperation, cooperation for the economic growth and social sustainability 
in Albania, cooperation in the fields of justice and home affairs. SAA came into 
force in April 2009 after the ratification by 25 EU member states and it paved the 
way for Albania to obtain the candidate status. The EU officially signed the visa 
liberation regime for Albania in January 2008 and two years later, Albanians had 
the possibility to move visa-free to most of the EU countries” (Dërguti et.al., 2011, 
p. 150). The above discourse analysis on the history textbooks for lower-secondary 
and upper-secondary education in Albania demonstrates the dominance of the 
descriptive method of historical writing that brings monotony in the treatment of 
various historical topics, even a lack of insight into the problems of particular 
importance. Therefore, the challenge of the authors is to find new ways to develop 
the critical thinking, lifelong learning skills and to promote democratic values to 
their students (Egro, 2007, pp. 127-128). The history teachers in Albania are 
concerned about the ratio between historical content and interpretive skills, so, if 
students should be overloaded with events, dates, names, or the emphasis should be 
on creating skills to select and process information (Shehu, 2009, p. 15). Hence, the 
aim of the textbook authors is to include in history curriculum a fair proportion 
between formative and informative material. “Formative material is processed and 
issued in the form of concepts, laws and generalizations, while the informative one 
in the form of descriptions, illustrations, examples and facts”. (Xhelili, 2001, p. 32) 
Indeed, in the Albanian history textbooks that are in use nowadays prevails the 
informative material. 
The content analysis of the nine history textbooks published in Albania (2005-
2015) shows the application of the chronological criteria. This means that the 
authors are taking into account the principle of historicism, which sees the 
development of human society chronologically and embodied in concrete actions. 
Without the dimension of time and chronology, the discipline of history would lose 
its fundaments. It is not enough to respect the chronology, i.e., simply treat the 
process by the course of its history, but is also necessary to reveal links between 
Journal of Danubian Studies and Research 
 
   18 
events. Whereas the notion of time means to understand the historical facts, events 
and phenomena happening at a certain time and place (Mema, 2005, p. 23). Despite 
the chronological criterion that is applied almost strictly on the whole content of 
the history textbooks in Albania, they are also written based on the psychological 
characteristics of the school age and their level of formation. The historical 
concepts reflect the gradual increase of difficulties from one cycle to another 
(Xhelili, 2001, p. 33). The language used is concise and in conformity with the 
relevant historical terminology. The teaching material adheres to the main didactic 
demand of the pedagogical apparatus. It is completed with the inclusion of visual 
sources, such as: photos of R. Schuman, J. Monnet; paintings of the European 
Currency, symbols of the EU and EU institutions; maps of the EU member 
countries in different phases of membership etc., which serve to illustrate the 
knowledge in the text rather than as additional information. The pedagogical 
apparatus, as an important didactic component, besides the structure of the 
theoretical teaching material, is completed with maps, sketches and tables, with the 
purpose not only of assimilating the knowledge, but also the promotion of creative 
and critical thinking of students.  
Table 2 
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The quantitative and qualitative content analysis of the nine history textbooks, 
which are used as obligatory literature in lower-secondary and upper-secondary 
education in Albania, illustrates the need to revise the curriculum of History of the 
Albanians for the twelfth grade students in particular and rewrite its textbooks by 
including a separate topic with regard to the Albania’s path towards the EU. In 
addition, the textbooks of “History of world civilizations”, which focus more on 
the history of the European Union and the structure and functioning of the 
European institutions that includes more than 50% of the content of the lesson, 
should pay attention to contextualize the process of the European integration. The 
topics dedicated to the EU concentrate on the political narrative rather than the 
economic and social history; the last one is rarely mentioned. The visual images 
require the identification of sources and the pedagogical apparatus should be 
remodeled in order to include participatory methods of teaching and learning. In 
all, the topics concerning the EU in the history textbooks should be rewritten in 
order to prepare the Albanian youths as dignified citizens of the European family.  
 
5. Conclusions  
The presentation of the history of the European integration in the Albanian 
curricula and textbooks has a real importance taking into consideration the efforts 
of the political elite to accelerate the process of the EU membership and also the 
pro-European perception of over 80% of the public opinion in Albania. Thus, the 
significance of this study consists in the fact that it is innovative in adapting and 
applying the insights of the European integration on the history textbooks for 
lower-secondary and upper-secondary education in Albania. Moreover, it provides 
new knowledge how the formal curricula deals with the European Union and the 
way it is transmitted via textbooks, because of the importance of teaching and 
learning processes in stipulating among students such attitudes, as tolerance, 
coexistence and mutual understanding. Hence, the use of the quantitative and the 
qualitative method to analyze the curricula of the eighth, eleventh and twelfth 
grade students has shown the necessity to double the teaching hours in relation to 
the topic of the European Union and to contextualize the process of the European 
integration and the Albania’s road towards it. 
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